Taunting, intimidation, unprovoked physical harm-these types of peer harassment are common experiences in middle schools today (Anderman & Kimweli, 1997; Juvonen, Nishina, & Graham, 2000; Paquette & Underwood, 1999) . Survey data have revealed that more than one-third of the hostile acts against 12-through 15-year-olds take place at school, with another 20% occurring on the way to and from school (Bronfenbrenner, McClelland, Wethington, Moen, & Ceci, 1996) . Early adolescents also report that being threatened or picked on at school are among their major concerns (National Center for Educational Statistics, 1995) . Moreover, the recent school shoot-ings, some apparently traced to a long history of being the target of peer abuse, are stark reminders that youth-on-youth hostility cuts across race, class, and geographical lines (Verlinden, Hersen, & Thomas, 2000) .
Peer harassment is defined as either face-to-face confrontation, including physical harm, threats, and verbal abuse, or as social manipulation through a third party, such as social ostracism and the spreading of rumors. The crucial element that distinguishes peer harassment from general peer conflict is that there is an imbalance of power between perpetrator and target (Olweus, 1978) . The term harassment often is used synonymously with victimization in the peer relationships literature. However, the term harassment will be used in the present study because victimization often is associated with serious violence or abuse perpetrated by adults as well as peers (Boney-McCoy & Finkelhor, 1995) , whereas harassment pertains to a wider range of peer-to-peer hostile behaviors. Harassment also is the term used to describe adult-to-adult hostilities in which there is an imbalance of power (e.g., workplace harassment or sexual harassment).
Although the problem of peer harassment has been recognized for a long time, until the past decade, most research focused on the perpetrators of hostility (i.e., bullies) rather than their targets. That is not surprising given the known stability of childhood aggression and its status as a risk factor for later maladjustment (see Coie & Dodge, 1998 , for a review). For a long time it was assumed incorrectly that socially maladjusted children who are nonaggressive and who display submissiveness and withdrawal often characteristic of harassment victims were not at risk for long-term adjustment difficulties (Parker & Asher, 1987) . That misconception now has been dispelled by a growing empirical literature on the negative consequences of chronic harassment by peers. A common theme that organizes the current literature is that children and adolescents who are victims of peer harassment are rejected by their peers and they frequently experience adjustment problems such as low self-esteem, loneliness, social anxiety, and depression (see Juvonen & Graham, 2001) .
Most research on peer harassment has been conducted with children in elementary school. Yet the middle school years are an especially appropriate developmental period for research on peer harassment. The pubertal changes that signal the onset of adolescence and the transition to middle-level schools instigate major shifts in the importance of the peer group to individual well-being (e.g., Brown, 1996; Seidman, Allen, Aber, Mitchell, & Feinman, 1994; Simmons & Blyth, 1987) . Ethnicity also takes on added significance in larger and typically more diverse urban middle-level schools as adolescents attempt to define their identity in relation to affiliations with similar others (Hamm, 2000; Shrum, Creek, & Hunter, 1988) . Given their heightened con-cern about finding their niche, "fitting in," and peer approval in general, adolescents who are victims of peer harassment might be particularly vulnerable to adjustment difficulties.
Which factors increase the likelihood that an early adolescent will be the target of peer harassment? Researchers who enlist within-person explanations have suggested that children and adolescents who display symptoms akin to internalizing problems or who have a fearful, inhibited temperament are more likely to be harassed by their peers (e.g., Perry, Hodges, & Egan, 2001; Schwartz, Dodge, & Coie, 1993) . Maternal control, demandingness, and overprotectiveness also have been linked to harassment, particularly for boys (e.g., Ladd & Ladd, 1998; Olweus, 1993) . In general, however, much less is known about factors that place someone at risk for chronic peer harassment than about the consequences of such abuse.
The purpose of this study was to examine another possible risk factor for peer harassment during early adolescence. Rather than within-person or parenting factors, the focus was on a set of contextual variables that nests the individual within a larger social milieu. Context is defined as the physical and social settings in which individuals develop (see Steinberg & Avenevoli, 2000) . Contextual factors such as peer groups or school ethnic composition are separate from person factors, although both mutually influence one another. For example, whether a fearful middle school student becomes the target of others' harassment is shaped partly by his or her status in the peer group. Fearfulness in turn can limit opportunities for peer affiliation, thereby increasing the person's risk for harassment. Context for harassment also is viewed as multilevel, with individuals embedded within peer groups that are embedded within schools.
School Ethnic Composition as a Context for Harassment
According to Olweus (1978 Olweus ( , 1994 , peer harassment is most likely to occur when there is an imbalance of power between aggressors and victims of harassment. Such asymmetric power relationships can take many forms, as when the strong bully the weak and when older students harass younger children. It also is likely that the ethnic makeup within a setting can signal an imbalance of power and therefore can function as a context for harassment. That is, in a racially diverse school setting, it could be hypothesized that students whose ethnic group is the statistical minority (i.e., less powerful in the numerical sense) might be more vulnerable to harassment. On the other hand, statistical majority groups (i.e., more powerful in the numerical sense) would be expected to have more members with reputations as perpetrators rather than as victims of peer harassment. Racial dissonance in the numerical sense is likely to exacerbate perceptions of "us" versus "them" and ingroup/ outgroup disparities that are known to be antecedents of interpersonal conflict (see Hewstone, 1989) .
In the research reported here, ethnic numerical majority/minority status was examined as a context for harassment in a racially diverse middle school. Six ethnic groups comprised the student body. African American students (30%) and Latino students (30%) were the two numerical majority groups. White students (10%), Persian/Middle Eastern students (10%), Asian students (10%), and students with mixed ethnic backgrounds (10%) were designated as the numerical minority groups. Data on reputational measures (i.e., peer nomination) of harassment and aggression were gathered. It was hypothesized that within each of the four numerical minority groups, more students would be nominated as victims of harassment than as aggressors, whereas a greater proportion of students from each majority ethnic group would be nominated as aggressors.
Peer nomination data on acceptance and rejection also were gathered, and respondents reported their own level of self-esteem, feelings of loneliness, and social anxiety. Students who were judged to be victims of harassment were expected to be more rejected by their peers and to report lower self-esteem, more loneliness, and more social anxiety than would their nonvictimized classmates. That pattern of findings would be consistent with the well-documented psychological and social consequences of peer harassment.
How might the hypothesized harassment-to-maladjustment linkages interact with ethnic numerical majority/minority status in this school context? Imagine, for example, a young adolescent who is simultaneously a victim of harassment and also a member of a numerical majority ethnic group. If that individual's group is perceived as powerful and the norm is to be aggressive rather than submissive, then members who deviate from the norm might be particularly likely to be rejected and to have low self-esteem, feel lonely, and be socially anxious. In the present study, it was hypothesized that deviation from the norm would lead to more negative self-appraisals (loneliness, low self-esteem, and social anxiety) and greater peer rejection for harassment victims who are African American and Latino students (the two numerical majorities) as compared to harassment victims who are White, Persian, Asian, or students from mixed ethnic backgrounds.
There are at least two sets of findings that support the possibility that victims of peer harassment who deviate from their perceived group norm are particularly at risk for adjustment difficulties. First, it is well established in the literature on peer relationships that being different or deviant is a predictor of rejection (e.g., Juvonen, 1991 Juvonen, , 1992 . Classmates perceived as both dif-ferent and responsible for those differences are particularly disliked. In many cases, victims of harassment are believed to bring their problems on themselves and therefore deserving of rejection (see Graham & Juvonen, 2001) .
A second pertinent literature comes from social psychological research on what has been labeled the social misfit effect (Wright, Giammarino, & Parad, 1986) . Wright et al. (1986) examined the determinants of rejection among groups of boys living together in cottages at summer camp. Boys in each cottage were rated on aggression both by adult counselors and fellow campers. Based on those ratings, it was possible to characterize each cottage in terms of the normativeness of aggression. Wright et al. found that the best predictor of rejection was not behavior per se but rather the degree to which an individual's behavior deviated from the group norm. Thus, for example, aggressive boys were not disliked when aggressiveness was normative for their group (i.e., many cottage residents were rated as aggressive by counselors and fellow campers). On the other hand, shy/withdrawn boys were especially disliked if they lived in those same cottages where many fellow campers were judged to be aggressive. Wright et al. labeled those highly disliked boys as social misfits-individuals whose own characteristics deviated from what was normative for their group (also see Boivin, Dodge, & Coie, 1995 , for a partial replication and extension of the Wright et al. study) .
In the present study, both the social misfit effect and relations between peer harassment and numerical ethnic majority/minority status were explored. Three general hypotheses were tested. In the first hypothesis, it was predicted that fewer African American and Latino students (the numerical majorities) would be identified as victims of harassment and more students in those two ethnic groups would be nominated as aggressive. For each numerical minority group, in contrast, it was predicted that a greater proportion of students would have reputations as victims of harassment than as aggressors. The hypothesis was examined in two ways. First, the frequencies of aggressor and harassment victim nominations for each ethnic group were calculated, and differences between actual and expected frequencies within each ethnic group were tested. Second, standard scores were calculated to classify participants into subgroups of victims and aggressors, and those subgroups also were compared within each ethnic group.
In the second hypothesis, relations between perceived harassment and adjustment problems were posited. It was expected that more nominations as a victim of harassment would be associated both with psychological maladjustment (loneliness, social anxiety, and low self-esteem) and with social maladjustment (low acceptance and high rejection by peers). To test that hypothesis, correlations between nominations as a victim of harassment and the adjustment variables were calculated for all participants as a whole and separately for numerical majority and minority ethnic groups.
In the third hypothesis, the social misfit effect in relation to ethnic majority/minority status and adjustment was examined among participants who could be classified into victim and nonvictim subgroups. Victims of harassment were hypothesized to have more negative self-views (loneliness, anxiety, and low self-esteem) and to experience more rejection than would nonvictims, and those differences were expected to be greater within the numerical majority ethnic groups. Victims of harassment from the numerical majority ethnic groups also were expected to hold more negative self-views and to be more rejected than would victims from the numerical minority groups. The interactions predicted by the third hypothesis were based on the belief that deviations from group norms-that is, being perceived as a victim of harassment when an individual's group holds the balance of powerwould be particularly debilitating. Analyses of variance using subgroups of harassment victims and nonvictims in numerical majority and minority ethnic groups were conducted to examine the third hypothesis.
METHOD

Participants
Participants were 418 sixth and seventh graders (X age = 12.4 years) who attended an ethnically diverse middle school with a sixth-grade through eighth-grade configuration. Ethnicity of participants was determined by self-report. On the research questionnaire, students identified themselves as belonging to one of six groups that captured the range of ethnicities in the school. Twelve respondents did not answer the ethnicity question, resulting in a final sample of 406 students for this study. The ethnic breakdown of the study sample was as follows: 29.1% Latino (n = 118; 59 girls, 59 boys), 28.6% African American (n = 116; 68 girls, 48 boys), 11.3% White (n = 46; 23 girls, 23 boys), 11.1% Persian or Middle Eastern (n = 45; 21 girls, 24 boys), 8.9% Asian or Pacific Islander (n = 36; 15 girls, 21 boys), and 11.1% who classified themselves as Other (n = 45; 24 girls, 21 boys). That last category was comprised mainly of biracial students (e.g., those who identified themselves as African American and Latino or African American and White).
According to school district statistics, the ethnic breakdown of the student body of the participating middle school (N = 1,400) was 32% Latino (primarily Mexican American), 30% African American, 27% White, and 10% Asian. School statistics do not distinguish White students from Persian stu-dents, and the category of Other is not used. However, those are meaningful distinctions that reflect the ways in which early adolescents in this sample define their ethnic identity based on parents' country of origin, religion, language spoken at home, and family immigrant history. The ethnic distributions (numerical majority groups compared to minority groups) in the present sample therefore are consistent with the ethnic representations in the school as a whole given the differences in the way ethnic group membership was determined (i.e., self-report using six ethnic group categories in this study compared to school data based on four categories).
At the principal's request, no data on individual student socioeconomic status (SES) were gathered. In terms of school-level indicators, 68% of students were eligible for free or reduced-price lunch programs, and the school qualified for Title I compensatory education funds. Thus, by available indicators, the school population primarily was low SES.
Recruitment of Participants
For instructional purposes, the school was divided into teams within each grade level. There were four teams of sixth graders and four teams of seventh graders, each comprised of four classrooms. Participants were recruited from two of the four teams in each grade (18 classrooms in all, approximately one-half of all eligible sixth and seventh graders). The 18 homeroom classrooms were selected randomly from those eligible to participate. Excluded were self-contained special education classrooms and those comprised of limited-English-speaking students. No magnet or gifted program existed in the school.
Peer Nominations
Participants were given a roster that contained the names of all the students in their classroom who had written parental consent to take part in the study (approximately 85%, see Procedure section). The names were arranged alphabetically and by gender. Participants were instructed to list the names of up to three students of either gender in their classroom who fit each of six behavioral descriptions. Specifically, they were asked to "Name three students from your class who . . . ." The stem was followed by each description and three blank lines for writing first and last names. Limiting the number of nominations to three names is common in the peer sociometric literature (see Bukowski, Sippola, Hoza, & Newcomb, 2000) .
Two of the behavioral descriptions portrayed physical and verbal harassment ("gets picked on or pushed around" and "gets put down or made fun of Graham, Juvonen / ETHNICITY AND PEER HARASSMENT 179 by others"). The second two questions elicited nominations of classmates who engaged in physical and verbal aggression ("starts fights or pushes other kids around" and "puts other kids down"). Relational forms of harassment and aggression were not examined because of their growing complexity during adolescence and their presumed linkage to romantic relationships, a topic that was not examined in the present study (see Crick et al., 2001 ). Respondents also nominated up to three classmates who they "like to hang out with" and three who they "do not like to hang out with." Those nominations measured peer acceptance and rejection, respectively. Similar wording has been used in other studies that focus on this like/dislike dimension of peer acceptance (the desire to be with someone) and rejection (the desire to stay away from someone) (Bukowski et al., 2000) . Finally, participants nominated up to three classmates who "are the coolest kids." Perceived coolness was judged to capture both popularity and possession of characteristics that are admired among early adolescents. Thus, being judged as cool is not synonymous with acceptance, and in some cases the two measures could elicit disparate nomination patterns (e.g., early adolescents might not want to hang out with the classmates whom they perceive as most cool). In completing their nominations, respondents were reminded at several points during the procedure that self-nominations should not be made for any of the questions.
Self-Report Measures
Loneliness. Feelings of loneliness were measured with a 16-item scale developed by Asher and Wheeler (1985) . Widely used in research on peer relationships, the loneliness scale has high internal consistency (α = .90 across several studies), and it is related both to sociometric nominations and to number of friends among samples of third-grade through sixth-grade students (Asher, Hymel, & Renshaw, 1984; Asher & Wheeler, 1985) . In this study, the wording for some of the items was modified slightly to be more suitable for a middle school population. Students responded on 5-point scales (1 = not true at all through 5 = always true) to questions such as "I feel alone" and "I have nobody to talk to." Scores on these 16 items were summed and averaged to create a 5-point scale, with high scores indicating more loneliness (α = .81 for this sample).
Social anxiety. The seven-item measure of social anxiety at school was adapted from the social concerns instrument developed by Parkhurst and Asher (1992) . Using a frequency rating scale (1 = never through 5 = almost all the time), students reported how often they thought, for example, that 180 JOURNAL OF EARLY ADOLESCENCE / May 2002 "you'll say something dumb in front of other kids" or that "other kids think you're weird." Scores for the seven items were summed and then averaged (α = .79 for this sample). This particular measure of social anxiety was selected because it was developed specifically for use with middle school students and because it focused on the types of social anxiety (concerns about rejection and humiliation) that were of interest in the study. Previous research revealed good internal consistency for the social concerns measure and its subscales (α = .84 and .86) (Parkhurst & Asher, 1992) .
Self-esteem. Self-esteem was measured with the Global Self-Worth subscale of the Harter Self-Perception Profile for Children (SPPC) (Harter, 1985) . The SPPC uses a response format that is designed to minimize socially desirable responses. For each of six items, students are presented with two statements separated by the word but, with each statement reflecting high or low self-worth. An example item is: "Some kids are happy with themselves as a person BUT other kids are often not happy with themselves." Students choose one of the two alternatives and then indicate whether the selected alternative is really true for me or sort of true for me. This creates a 4-point scale for each item. The ratings for the six items are averaged to create a single self-esteem score ranging from 1 to 4, with high numbers indicating higher scores for self-esteem (α = .77 for this sample). In previous research on the psychometric properties of the SPPC, the Global Self-Worth subscale had high reported internal consistency (alphas range from .82 to .84), and was strongly correlated with self-perceived physical appearance and social acceptance among young adolescents (Harter, 1985) .
Procedure
Data were collected in 18 classrooms of sixth-grade and seventh-grade students during their homeroom period in the spring of the academic year. Because homerooms of students spent several class periods together for instruction in nontracked courses, they knew one another well enough to complete peer nomination procedures. The homerooms were heterogeneous with regard to student ability and ethnic group composition. Several weeks before data collection, students took home parent consent forms that described the research. Only students with written permission from a parent or guardian were allowed to participate. Across the 18 homerooms, participation rate averaged 85% (range = 71% to 95%). There were no gender or grade-level differences for participants as compared to nonparticipants. The high rate of return and positive parental consent is attributed partly to the fact Graham, Juvonen / ETHNICITY AND PEER HARASSMENT 181 that students knew that a raffle would be held on the day of data collection for all students who returned their signed forms with or without parental permission to participate. Three $10 gift certificates to a music store were raffled in each classroom.
All of the instruments were assembled as a questionnaire that was group administered to students by a research team consisting of one of the authors (female faculty members) and two graduate students. Two questionnaire packets were created (one order of instruments and its mirror image). Intact classrooms were assigned randomly to one of the two orders. All instructions and questionnaire items were read aloud by the primary researcher as students followed along and responded on their questionnaires. The two graduate students circulated around the classroom to assist individual students as needed. Efforts were made to maintain an ethnically diverse research team. That is, the teams always consisted of at least two members who were African American, Latino, or Asian.
RESULTS
Victim and Aggressor Nominations Within Ethnic Group
Frequency data. The number of nominations each student received for the two harassment descriptions and the two aggression descriptions were summed. It was predicted that African American and Latino students (the two numerical majority groups) would have more group members nominated as aggressors than as victims of harassment, whereas White, Persian, Asian, and students classified as other (the four numerical minority groups) would each have more group members nominated as victims of harassment. Because the nomination data were computed as multiway frequencies, a strategy analogous to log linear analysis (Tabachnick & Fidell, 1996) was used to examine number of nominations as a function of behavior type (harassment victim or aggressor) and ethnicity of nominated student (six groups: African American, Latino, White, Persian, Asian, and Other). In the first stage of the analysis, a chi-square test of association between behavioral type and ethnicity of nominee was calculated. A significant chi-square then was followed by tests of differences between actual and expected cell frequencies in the 2 × 6 (Behavioral Type × Ethnicity) design, using the z statistic. Positive z scores indicate more observed nominations relative to what would be expected if there were no relation between behavioral type and ethnicity of nominee. Negative z scores reveal fewer observed than expected cell frequencies. Figure 1 shows the percentage of harassment victim and aggressor nominations received by each ethnic group. The chi-square test was significant, indicating a relation between behavioral type and ethnicity of nominee that was consistent with the hypothesis: χ 2 (5) = 302.75, p < .001. The two numerical majority ethnic groups each received more nominations as aggressors than as victims of harassment (62% aggressor and 38% harassment victim for African American students; 54% aggressor and 46% harassment victim for Latino students). The significant z scores indicated more nominations for African American (z = 7.60) and Latino students (z = 3.08) as aggressive relative to what would be expected by chance in each group and fewer nominations as a victim of harassment for students from these two groups (z = -6.83 for African American students and z = -2.77 for Latino students).
The opposite pattern of social reputations was documented for the four ethnic groups that were the numerical minorities. Figure 1 shows that approximately four times more White and Persian students were nominated as victims of harassment than as aggressors (78% harassment victim and 22% aggressor for White students; 86% harassment victim and 15% aggressor for Persian students). For Asian students and students classified as other, close to two-thirds of their nominations were as victims of harassment (61% harassment victim and 39% aggressor for Asian students; 62% harassment victim and 38% aggressor for Other). The z scores that compared actual with expected frequencies were significant for White students (zs = 6.67 and -6.19) and Persian students (zs = 6.80 and -7.57).
Creation of behavioral subgroups. Students' harassment and aggressor nominations were standardized within classroom, and these standard scores then were used to create five behavioral subgroups within the six ethnic groups (see Table 1 ). Early adolescents who were at or above the 70th percentile on standardized harassment nominations and below the 50th percentile for aggressor nominations were classified as victims of harassment (n = 52; 12.8% of the sample; 37 boys, 15 girls). Aggressors (n = 44; 10.8%; 30 boys, 14 girls) were those adolescents whose aggression scores were at or above the 70th percentile and whose harassment scores were below the 50th percentile. The percentages of harassment victims and aggressors identified using these cutoffs are consistent with the prevalence rates documented in other studies in which preadolescents and early adolescents have been classified into extreme groups based on social reputations (e.g., Olweus, 1994; Perry, Kusel, & Perry, 1988) . Students whose harassment and aggressor scores were above the 50th percentile were classified as comorbid (n = 32; 7.9%; 26 boys, 6 girls). Socially adjusted students (n = 215; 53.0%; 62 boys, 145 girls) were those whose harassment and aggressor scores were at or below the 50th percentile. Sixty-three borderline cases (15.5%; 37 boys, 25 girls) could not be classified into one of the behavioral subgroups using those criteria. 1 Table 1 also displays the ways in which behavioral subgroups were distributed within the six ethnic groups. Chi-square analyses were conducted separately for each ethnic group to determine whether the cell frequencies for behavioral subgroups differed significantly from chance. All six within-group tests were significant, χ 2 (4) ranged from 12.67 to 122.08, all ps < .01. The first pattern to note in Table 1 is that the largest category of respondents in each ethnic group was the socially adjusted group (i.e., neither a victim of harassment nor aggressive). The second noteworthy pattern is that the distribution of aggressor and victim groups mirrored the pattern of nomination frequencies displayed in Figure 1 . For example, there were about three times more African American students who were classified as aggressors rather than as victims of harassment and close to the same number of Latino students who were classified as aggressors and victims, but with the difference favoring aggressors. The percentage of harassment victims in those two groups was less than what would be expected by chance (z = -3.36 for African Americans and z = -3.21 for Latinos, ps < .01). Within each of the other four ethnic groups, more students were classified as victims of harassment than as aggressors. The percentage of aggressors was less than chance among White (z = -2.37), Persian (z = -2.33), and Asian students (z = -1.96) (ps ≤ .05).
To summarize the findings thus far, the first hypothesis partially was supported. Numerical majority ethnic groups had more students with reputations as aggressors than as victims of harassment, whereas numerical minority groups had more victims of harassment than aggressors. The greater propor- tion of aggressors as compared to victims of harassment was more evident among the African American majority group, and the greater proportion of victims of harassment as compared to aggressors was most evident among White and Persian minority students. The pattern of findings was similar when the data were analyzed either as nomination frequencies or as standardized scores used to create behavioral subgroups.
Victims of Harassment and Adjustment
In the next analysis, relations between being a victim of harassment and negative self-appraisals and peer appraisals were examined (Hypothesis 2). Table 2 shows the correlations between all participants' standardized scores for nominations as aggressors and victims of harassment; their self-perceived loneliness, social anxiety, and self-esteem; and peer nominations of acceptance, rejection, and being cool.
In support of the second hypothesis guiding this research, Table 2 reveals that being the target of harassment was related significantly to two of the three self-appraisals and to all three social status variables. 2 Although the magnitude of the correlations was modest, the more harassment nominations that participants received, the more they reported feeling lonely and socially anxious. Having a reputation as a victim of harassment also was associated with more peer rejection, less acceptance, and the perception of being less cool. Note that aggressive status was not related as strongly to self-reports and peer judgments, and in some cases, the pattern of relations was opposite to that for victims of harassment. For example, the more aggressor nominations that participants received, the less they reported feeling lonely and the more cool they were perceived to be. That is consistent with other research that has documented a newfound, albeit short-lived, popularity among antisocial youth during early adolescence (Luthar & McMahon, 1996; Moffitt, 1993; Rodkin, Farmer, Pearl, & van Acker, 2000) .
The next analysis examined the ways in which harassment was related to the self-appraisals and peer appraisals within the numerical majority and minority ethnic groups. The two majority groups were of sufficient size for analyses within ethnic group: African American n = 116 and Latino n = 118. However, each of the four numerical minority groups (Whites, Persians, Asian, and Other) was relatively small. Because the general pattern of more harassment than aggressor nominations was similar across those groups, the four ethnic clusters were combined to form a single group labeled as multiethnic (n = 172). Table 3 displays the correlations between harassment and the adjustment variables within the two numerical majority ethnic groups and the multiethnic group. Harassment was associated with peer rejection, lack of acceptance, and the perception of not being cool among African American, Latino, and multiethnic young adolescents. For self-appraisals, in contrast, the pattern of relations between variables was not the same for all three ethnic groups. Table 3 reveals that the relations between having the reputation as a victim of harassment and reports of feeling lonely and low in self-esteem were significant only for African American participants.
Differences between African American students and the other two ethnic groups were uncovered further in analyses that began to examine the social misfit effect. Based on that effect, the negative consequences of harassment should be greater for targets in ethnic groups in which there is a stronger perceived norm for behaving aggressively. A mean aggression score was calculated for each ethnic group that was based on the total number of aggressive nominations that each student received. A one-way ANOVA revealed significant mean differences between the three groups: F(2, 403) = 8.61, p < .001. Perceived aggression was highest among African American students (X = 4.39), followed by Latino (X = 2.35) and multiethnic young adolescents (X = 1.95). African American norms were higher than those of the other two groups, who did not differ significantly from one another. Thus, the two numerical majority ethnic groups differed from one another in a meaningful way that is pertinent to examining the social misfit effect. In the majority group (African American participants) in which the perceived normativeness of aggression significantly was higher, there were stronger relations between reputation as a victim of harassment and reported loneliness and low selfesteem. 
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Analysis of Behavioral Subgroups
To examine further the ways in which the adjustment outcomes varied as a function of harassment status and ethnic group, the next analyses focused only on participants who were in the harassment victim (n = 52) and socially adjusted groups (n = 215) according to the behavioral subgroups defined in Table 1 . Although resulting in small cell sizes for harassment groups within ethnicity, these analyses were guided by the belief that the most systematic test of the social misfit effect was to examine the outcomes of victims of harassment as compared to socially adjusted adolescents in the numerical majority/minority ethnic groups.
For the following analyses, early adolescents in the socially adjusted group were labeled as nonvictims. Each of the three self-appraisals (selfesteem, loneliness, and social anxiety) and the three peer status variables (rejection, acceptance, and perceived coolness) was examined in a 3 (Ethnicity [African American, Latino, or Multiethnic]) × 2 (Behavioral Status (victim of harassment or nonvictim]) × 2 (Gender [male or female]) betweensubjects ANOVA. 3 Gender was included in the analyses because of documented differences between girls and boys during adolescence on some of the adjustment outcomes examined in this research. For example, adolescent girls have been reported to have lower self-esteem (Kling, Hyde, Showers, & Boswell, 1999) and to be more socially anxious than adolescent boys (La Greca & Lopez, 1998) .
Self-appraisals.
The ANOVA for self-esteem revealed a significant Ethnicity × Behavioral Subgroup interaction, F(2, 249) = 4.25, p = .01, η 2 = .03. That interaction is depicted in the left panel of Figure 2 . Turning first to simple effects analyses within ethnic group, African American victims of harassment reported lower self-esteem (X = 2.19) than did nonvictims (X = 3.08) (p < .01). There were no significant self-esteem differences between early adolescents classified as harassment victims and nonvictims in the other two ethnic groups. Furthermore, comparing harassment status across the three ethnic groups, African American victims of harassment reported lower self-esteem (ps < .05) than did Latino (X = 3.08) and multiethnic victims (X = 3.19), who did not differ significantly from one another. There were no significant main effects or interactions involving gender of participant.
A similar pattern to the loneliness data was documented (middle panel of Figure 2 ). There was a main effect for behavioral subgroup, F(1, 265) = 9.29, p < .01, η 2 = .03. Victims of harassment reported more loneliness than did nonvictims. That main effect was qualified, however, by a significant Ethnicity × Behavioral Subgroup interaction, F(2, 265) = 4.70, p = .01, η 2 = .03. The Graham, Juvonen / ETHNICITY AND PEER HARASSMENT 189 middle panel of Figure 2 shows that the difference between harassment victims and nonvictims in reported loneliness was significant only for African American students (p < .001). Moreover, in the comparisons across ethnic groups, African American victims of harassment reported more loneliness (X = 2.67) than did either Latino (X = 2.04) or multiethnic victims (X = 2.09) (p < .05), whereas the latter two groups did not differ statistically from one another. Gender was not significant in any of the analyses.
For social anxiety, there were no significant effects of either ethnicity or behavioral subgroup. However, the Behavioral Subgroup × Gender interaction was significant, F(1, 257) = 5.33, p < .05, η 2 = .02. Girls who were victims of harassment (X = 2.85) were more socially anxious than were nonvictimized girls (X = 2.28) and the two groups of boys (X = 2.05 for male victims of harassment and X = 2.23 for male nonvictims). There were no significant differences in reported social anxiety for the latter three groups.
Peer appraisals. For each of the peer variables, there was a main effect of behavioral subgroup that was consistent with hypotheses about the negative interpersonal consequences of harassment status. Victims of harassment (X = -.66) were less accepted than were nonvictims (X = .21), and they were perceived as less cool (X = -.55 for victims compared to X = -.01 for nonvictims): for acceptance, F(1, 266) = 24.97, p < .001, η 2 = .09; and for perceived cool- ness, F(1, 266) = 13.61, p < .001, η 2 = .05. There were no effects involving ethnicity or gender for either variable.
For peer rejection, the main effect of subgroup revealed that victims of harassment (X = .35) were more disliked than were nonvictims (X = -.39) whose z score fell below the standardized mean of zero, F(1, 266) = 39.92, p < .001, η 2 = .13. The Ethnicity × Behavioral Subgroup interaction approached significance, F(2, 266) = 2.81, p = .06, η 2 = .02. The third panel of Figure 2 depicts that interaction. Simple effects ANOVAs within ethnic group revealed that victims of harassment were more rejected than were nonvictims in all three ethnic groups, with the largest difference between African American victims and nonvictims. Among harassment victims across the three ethnic groups, the pattern of findings was consistent with that for self-esteem and loneliness. African American victims of harassment (X = .95) had the highest standardized rejection scores, and they were more rejected than were Latino (X = .13) and multiethnic harassment victims (X = .29). The three-way Ethnicity × Behavioral Subgroup × Gender interaction also reached significance, F(2, 258) = 3.77, p < .05, η 2 = .03. African American female harassment victims were the most rejected group, although this higher order interaction must be interpreted cautiously in light of the small cell sizes in analyses that involved gender as a variable.
In summary, analyses of behavioral subgroups as a function of ethnicity partly supported the hypotheses derived from previous research on peer harassment and on the social misfit effect. There was an association between perceived harassment and negative self-appraisals and peer appraisals. Furthermore, negative self-views and rejection by classmates were evident particularly among African American victims of harassment. It was suggested that these patterns for African American targets occur because there is the clearest misfit between their behavioral status as victims of harassment and the normative perception of their ethnic group as relatively aggressive.
DISCUSSION
Few studies to date have examined factors that increase the likelihood that individuals or groups will be the victims of others' harassment. In the research reported here, a set of contextual risk factors for harassment was investigated. More students from the numerical minority ethnic groups in their school had reputations as victims of harassment than did students from the numerical majority ethnic groups. Perceived harassment was related both to negative self-appraisals and to peer rejection, and that was true particularly Graham, Juvonen / ETHNICITY AND PEER HARASSMENT 191 for members of the African American majority group. It was proposed that victims of harassment from numerical majority ethnic groups can be conceptualized as social misfits when their behavior deviates from the perceived norms for their group. Social misfits have been found to be rejected by the peer group (Wright et al., 1986) , and in the present research they also reported feeling especially lonely and low in self-esteem. Thus, some of the well-documented relations between peer harassment and maladjustment might be moderated by ethnic group membership in the context of the ethnic composition of the school.
Comparable peer views and self-views for the two numerical majority ethnic groups had been expected. In addition to being represented equally in the school selected for this study, African Americans and Latinos have similar (low) positions on the status hierarchy when status is defined in broader terms of economic and social mobility. In light of these commonalities, it is unclear why more nominations for aggressive behavior were cast for African American than for Latino students.
It well might be that African American students in the sample actually engaged in more aggressive behavior than did Latinos or that their negative encounters with peers were more prominent. African American adolescents' reputations of being "tough" often emerge as a consequence of learning both to survive in a sometimes hostile environment and to cope with the perceived barriers to success that ethnic minority status often brings (e.g., Ogbu, 1987) . On the other hand, some forms of ritualized teasing that have prosocial (group bonding) functions within African American culture, such as "playin' the dozens" and "signifyin'," might be interpreted incorrectly by outgroup members as verbal harassment (e.g., Boxer, 1997; Percelay, Dweck, & Ivey, 1995) . Exploratory analyses on ethnicity of nominator and nominee for aggression and harassment in this study are consistent with that argument. For example, students classified as aggressive received more nominations from outgroup members than from ingroup members, which indicates that there might be culture-related criteria for determining whether or not observed behavior intentionally is antisocial.
There also are issues more unique to Latinos, such as immigrant or generational status, that might be related to whether members of that majority ethnic group (in this school context) are perceived as aggressive. For example, an emerging literature documents marked differences in adaptation and successful functioning among Latino adolescents from immigrant families as compared to those who have achieved second-generation or longer status (see review by Zhou, 1997) . With increasing length of residence across generations in the United States, Latinos experience more social and economic marginality and therefore are more likely to take on the characteristics of his-torically low-status minorities (African Americans), who sometimes appear to display oppositional behavior during adolescence (Fordham & Ogbu, 1986) . If generational status has those effects, then Latino adolescents born in the United States might have been perceived as more aggressive than were immigrant Latino students. Unfortunately, data on immigrant status of participants were not available to examine that possibility.
It is acknowledged that there are important cultural forces and historical circumstances that partly shape the social behavior and perceptions of ethnic minority adolescents, particularly African Americans and Latinos. The social context for aggression and harassment, therefore, might have to do less with numerical majority/minority status itself than with the specific ethnic groups that comprise those classifications. For example, are African American students more likely to have reputations as aggressors regardless of their numerical representation in a school population? Are Latino students more at risk for harassment when their group is in the minority? Are White or Persian students less likely to be perceived as victims of harassment (and more likely to have reputations as aggressors) when their ethnic groups comprise the majority? Studies with differing ethnic groups that hold the numerical balance of power will be needed to address those questions.
Having established that African Americans were the majority group for whom aggressiveness was the perceived norm, predictions about negative self-appraisals based on the social misfit effect partly were supported. An important next step will be to examine the processes that might mediate the relations between being a social misfit and those negative self-views. One possible process relates to ways in which victims of harassment construe the reasons for their plight. For example, given an incident of peer harassment, the target of that negative interaction might ask, "Why me?" In previous research, Graham and Juvonen (1998a) found that attributions for harassment that implicate the self ("it's something about me"), that persist over time ("this sort of thing always happens"), and that are beyond the person's control ("I can't do anything to stop it") predicted poor adjustment, including low self-esteem and loneliness. That finding is consistent with a large body of research that has documented the dysfunctional consequences of attributions for failure to internal, stable, and uncontrollable causes (e.g., Weiner, 1986) . It is possible that early adolescents who have negative characteristics that deviate from group norms will be particularly vulnerable to self-blaming attributions ("it must be me"). African American victims of harassment best fit that description in the present study, although the process of vulnerability to self-blame for nonnormative behavior should generalize across differing groups and disparate social outcomes.
Limitations of the Study
As a study of the consequences of peer harassment in numerical majority and minority ethnic groups, this research was exploratory and its limitations are acknowledged. First, although gender differences might be important, that topic was not a primary focus for this study. Unlike the study of peer aggression in which there are well-documented gender differences, there is less consensus in the literature about whether boys or girls are more likely to be victims of harassment (see review by Graham & Juvonen, 1998b) . In the present study, more than twice as many male than female students were classified into the extreme harassment group (37 males and 15 females). That gender difference could be due to the fact that the focus was on physical and verbal harassment to the exclusion of indirect or relational displays of bullying, which might be prevalent more among early adolescent girls (e.g., Crick et al., 2001) . Because indirect harassment often is covert and appears to become associated more with cross-gender harassment and romantic relationships during early adolescence (Craig, Pepler, Connolly, & Henderson, 2001) , it was not assessed in the peer nomination measure.
A second limitation pertains to the meaning of group norms. As in other studies, the perception of normativeness was based on peer judgments. No self-report data were gathered on perception of own group norms or on the endorsement of beliefs about the appropriateness of aggression. Therefore, it is not assumed that African American early adolescents themselves value aggression more than do their peers from other ethnic groups or that they view it as more normative in their group. Data on personal beliefs about the appropriateness of aggressive actions might clarify those interpretations.
Third, the argument that victims of harassment from a numerical majority group have more negative self-views when their social characteristics deviate from ethnic group norms was predicated on the following two assumptions: (a) that there is identification with the individual's own ethnic group and (b) that self-appraisals partly are shaped by perceived similarities and differences with other in-group members. Those processes that have derived from the work both of social identity theorists (e.g., Tajfel & Turner, 1986 ) and of ethnic identity theorists (e.g., Phinney, 1990) were not examined in the present research. Social and ethnic identities also were ignored in the multiethnic group that aggregated the data of four distinct minority groups in the school (White, Persian, Asian, and biracial students). Those aggregated ethnic groups clearly differed in important ways. In addition, although most of the Latino students in this study were of Mexican heritage, the analyses did not take into account the possibility of differing ethnic identities based on coun- The focus on victims of harassment to the relative exclusion of other early adolescents with problem behavior might be perceived as a fourth limitation. For example, there were interesting differences between aggressive students and harassed students on the peer appraisal variables. Having a reputation as aggressive was related to more rejection but not to less acceptance by peers and to the perception of being more cool (see Table 2 ). Such data underscore the complexity of peer evaluations that are measured with sociometric procedures. It is evident that acceptance and rejection are not polar opposites (Cillessen & Bukowski, 2001 ) and that being perceived as cool and being accepted measure differing dimensions of positive evaluation. Although peers might want to avoid (reject) the school bullies, this does not mean that there is no attraction to (acceptance of) those more aggressive students who enjoy a differing kind of high social status (being perceived as the "coolest kids"). It might well be that being cool is related more to prominence (notoriety?) and popularity among peers, whereas acceptance is related more to attraction and liking. Those distinctions merit further study in the literature on peer relationships (see Cairns & Cairns, 1994) .
Implications for Further Research
The previous limitations notwithstanding, the findings presented here indicate useful directions for further research both on self-appraisals and on peer relationships of minority adolescents. Regarding self-views, studies of African American children, adolescents, and young adults largely have been limited to racial comparisons. A robust finding in that research is that African American respondents have self-esteem that is equal to or higher than that of their (more advantaged) White counterparts (see Gray-Little & Hafdahl, 2000 , for a meta-analysis). In response to those supposed counterintuitive data, the focus in the adolescent/young adult literature has shifted to the self-protective strategies used by stigmatized groups to enhance or to maintain their positive self-views (e.g., Crocker & Major, 1989; Crocker, Major, & Steele, 1998) .
In light of the present results, it is evident that studies of ethnic variations in self-views will need to give greater attention to the developmentally significant social context. Whether young adolescents feel positive or negative about themselves is determined partly by their status within the general peer group and the extent to which they conform to or deviate from normative perceptions of members of their own ethnic group. Thus, the literature on esteem Graham, Juvonen / ETHNICITY AND PEER HARASSMENT 195 maintenance requires rethinking to better acknowledge the conditions under which some minority group members, notably African Americans, do have lower self-esteem than other groups and indeed might be vulnerable to the risks associated with perceiving the self in a negative light.
Finally, the literature on peer relationships also might benefit from greater attention to ethnic group membership and its linkage to adaptive functioning. Much contemporary research on children and adolescents'relationships with one another is conducted in urban school contexts in which multiple ethnic groups are represented. Yet it is surprising how little of that research systematically has examined context-related variables. The formation and maintenance of friendships, the dynamics of peer acceptance and rejection, and the factors that exacerbate aggression and harassment all are likely to be influenced by the racial composition of schools and neighborhoods as well as the social and ethnic identities that are most significant to youth. Although complex to study, those topics can enrich the literature on peer relationships and help assure its continued vitality.
NOTES
1. Eight participants in the socially adjusted group and 1 participant in the borderline group did not report their gender. Adolescents in the borderline group had aggressor and/or victim scores that were greater than the 50th percentile cutoff required to be classified as socially adjusted but less than the 70th percentile score needed to be categorized as aggressive or victimized.
2. Correlations among variables also were calculated within each gender group. The pattern of relations shown in Table 2 was almost identical for male and female early adolescents in this study. All of the significant correlations for the sample as a whole also were significant for boys and for girls separately, although in some cases, the magnitude of the correlation coefficient was smaller.
3. Denominator degrees of freedom for F tests in these ANOVAs vary somewhat due to missing data for some variables.
